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Abstract

Today there are more and more challenges of civic education in education, from elementary to tertiary education.
This happens because education is increasingly developing in accordance with the development of pressology. Of
course, this matter no longer recognizes national boundaries based on time and space. Technology today can help
people meet from any country. For this reason, this article wants to see how the development of civic education in
the revolutionary era 4.0 and the future challenges related to civic education in the revolutionary era 4.0. The
research method used in this article is a quantitative educational method, supported by comparative materials from
books and journal articles. The results show, First, the development of citizenship education in the revolutionary
era 4.0 follows the times and technology, so that more flexible rules are needed and in accordance with the needs
of citizens of the Republic of Indonesia. Second, the future challenge related to civic education in the revolutionary
era 4.0 is to introduce what are the rights and obligations of citizens, so that citizenship education is mandatory to
be taught at any level of education in Indonesia.
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Introduction

Currently, the government is trumpeting the importance of character building and a more concrete
implementation of nationalism in all aspects of society, particularly in education. This is especially true in the field
of Civics Education (Simamora, 2014). The challenge of teaching Civics in the millennial era requires significant
effort. In fact, this challenge does not lie with the material or curriculum of civics education itself, but rather with the
quality of competent human resources, namely teachers. Furthermore, Civics Education within schools also develops
missions such as national defense education, multicultural education, environmental education, legal education, and
anti-corruption education. These various missions raise the question of how today's educators, especially Civics
teachers, can synergize and adapt to the development of globalization and technology. Article 37 paragraph (2) of
Law Number 20 of 2003 concerning the National Education System states that the higher education curriculum must
include civics education. This means that civics education has a very important and strategic role in the formation of
a sense of nationalism and character building for students as the nation's next generation. Indonesia as a unitary state
that has a culture and personality bound by Bhineka Tunggal Ika must be able to prepare itself to prevent any threats
and disturbances that can break the unity and integrity of the nation, including through civics education, especially
in higher education. Civics Education is a field of study within the context of national education that plays a strategic
role in shaping national character amidst the heterogeneity of Indonesian society. The reality of this plurality and
heterogeneity is reflected in the principle of Unity in Diversity (Desmon, 2018). To implement good civics education,
lecturers are required who possess competencies and, in the learning process, are required to possess, among other
things, readiness in teaching, communication, and personality, especially in light of technological developments in
the era of the industrial revolution 4.0. For this reason, this article aims to examine the development of civic education
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in the era of the 4.0 revolution and the future challenges related to civic education in the era of the 4.0 revolution in
Indonesia today.

Research Methodology

This research method uses a descriptive analytical method with a qualitative approach. The research object
was several scientific articles and books that support this article, with the research subjects being respondents
consisting of key informants, informants, and the researcher herself. Data collection techniques consist of primary
data obtained from respondents and secondary data in the form of literature, scientific journals both national and
international. This research is classified as cross-sectional research, because it takes one part of the symptoms at a
certain time. This research was conducted within a certain time and was only carried out once and will not conduct
other research at different times for comparison.

Result & Discussion

There are three main components of Civic Education: civic knowledge, civic skills, and civic disposition. In
this millennial era, these three components will be more easily digested and absorbed by students with real and
realistic examples (Laurensius Arliman S, 2018). It's not just a boring and sleep-inducing lecture. Logically,
millennial students who have more civic knowledge and attitudes (Martaria Rizky Rinaldi, 2020) will become
confident citizens (civic competence). Then, citizens who have civic knowledge and skills will become capable
millennial citizens (civic competence). Furthermore, millennial citizens who have attitudes and skills will become
committed millennial citizens (civic commitment). Millennial citizens who possess the knowledge, attitudes, and
skills of citizenship will become smart and good citizens. That is the ultimate goal of teaching Civics in the millennial
era, if supported by "smart and good teachers." Furthermore, to support this, more flexible regulations are needed
that are tailored to the needs of Indonesian citizens. This is certainly to support the development and dynamics of
civic education. The concept of citizenship education so far consists of: First, For cosmopolitans, they will consider
everyone as a citizen of their own country and feel entitled to guarantee the fate of all of them without exception
(Hardi Alunaza SD, 2017). Cosmopolitanism comes from the word cosmopolites which means universal citizen. In
this word contains the understanding that humans are not merely members of a particular country or nation, but they
are, first and foremost, universal citizens. Their presence is not higher and not separate from other living creatures.
On the contrary, their existence is very dependent on the existence of other living creatures (Wattimena, 2018). When
it is known that people living in country X are suffering due to arbitrary treatment by their leaders, then country Y
which adheres to the doctrine of cosmopolitanism will do everything it can to overthrow the leader of country X and
save the citizens of country X from tyranny. When citizens of country Z lose their homes due to natural disasters,
then country Y will open its immigration doors wide, provide new homes for them in country Y, and provide them
with jobs. A country that adheres to the doctrine of cosmopolitanism is like a Father in Heaven who is Most Just,
loves everyone, and opens the doors of his house to anyone. The word "foreigner" does not exist in the dictionary of
cosmopolitanism. Meanwhile, countries that side with communitarianism will only care about their own citizens.
People outside their territorial boundaries are foreigners like incomprehensible aliens, they are potential threats, and
must be regulated by law to prevent problems. The justification given to legitimize this seemingly "cruel" policy is
that the state has a social contract with its citizens and therefore has a responsibility to prioritize their interests above
anyone else's. In the case of human rights violations committed by country X, country W, which adheres to the
doctrine of communitarianism, will do nothing. They will argue that there is no point in spending national resources
to meet the interests of those who are not its citizens. Then, in the case of a natural disaster in country Z, country W
will not open its immigration doors and argue that allowing large numbers of foreigners into its territory will create
a potential internal security threat that its citizens do not want. A country that adheres to the doctrine of
communitarianism is like a mafia Don. who loves his family more than anyone else but does not hesitate to be cruel
to others. Second, for conservatives, societal inequality is a natural law of necessity, something that cannot be avoided
and is already a historical or divine decree. Social change is not something to be fought for, because it will only make
people more miserable (Darmawan, 2017). In its classical form, the conservative paradigm is built on the view that
society is fundamentally unable to plan change or influence social change, because only God can plan the state of
society and only He knows the meaning behind it all. Human fate is generally predetermined by God (Salim, et al.
2007). Based on this view, conservatives long believed that people do not have the power or authority to change their
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conditions. In other words, people must accept their fate with resignation and be willing to accept God's destiny.
Conservatives believe that education is apolitical. Educational institutions are established to understand God's
teachings. Education aims to maintain the status quo. For conservatives, the poor, illiterate, uneducated, and other
oppressed groups lack power or authority due to their own fault. However, conservatives advise the poor to be patient
and learn to wait until their turn comes, because eventually everyone will be able to achieve freedom and happiness.
Therefore, to achieve freedom and happiness, humans must learn and work hard.

Third , the Liberal Education Paradigm. This group believes that there are problems in society, but for them,
education has nothing whatsoever to do with the political and economic issues of society. The task of education has
nothing to do with the political and economic issues of society. However, liberals always try to adapt education by
solving various problems in education with cosmetic reform efforts (Fakih, et al. 1999). In this cosmetic reform,
strategies adopted include building new classrooms and facilities, modernizing school equipment, and improving the
teacher-student ratio. In addition, more efficient and effective training is also carried out to develop student-based
learning. Liberals assume that education is apolitical and unrelated to class structures, political and cultural
domination, and gender discrimination in wider society. Education, in the eyes of one liberal school, namely
structural functionalism, is actually intended as a medium to socialize and reproduce moral values, beliefs, and basic
values so that wider society functions well. This liberal approach dominates all thoughts on education, both formal
and non-formal (Mochamad Nasichin Al Muiz ). The root of this education is the political philosophy of liberalism,
therefore the influence of liberalism in education, especially its philosophy, is strong. The end result of liberal
education is a liberal rationalist human being, who fulfills the characteristics (1) that all humans have the same
potential in intellectual, (2) both natural order and social norms can be understood by reason, (3) humans are
individualistic, meaning humans are atomistic and autonomous (Fakih, et al. 1999). Educational institutions,
especially schools are formed as a place for individual competition.

Competition, achievement, and ranking are three things pursued in liberal education. Liberal education is also
influenced by the positivism school, namely a school of philosophy rooted in the tradition of social sciences that was
developed by taking the way natural sciences master objects, with the belief in universalism and generalization
through the method of determination and fixed law or a collection of theoretical laws (Fakih, et al. 1999). In this
case, knowledge always follows scientific laws that are universal, quantitative procedures, and can be verified by
scientific methods. In short, the liberal education paradigm is positivistic. Education is lifelong, based on the concept
of andragogy, which enables adults to improve their abilities through training, management, entrepreneurship, and
other means (Salim et al. 2007). Fourth , the Critical Education Paradigm. In the critical education perspective,
humans must struggle in their lives to overcome the shackles of their society. The critical paradigm demands
fundamental structural changes in the political economy in which education is located (Salim et al. 2007). The
strength of this paradigm is its sharpness in dissecting the phenomena of injustice and social inequality. Social change
must be well-planned and be biased towards the oppressed common people in order to create a new, more just system.
Education, as part of social change, must be able to recreate free humans free from the shackles of education
dominated by the state and capital owners. Education for adherents of critical education is an arena for political
struggle. The critical paradigm demands fundamental structural changes in the political economy of the society in
which education is located. While conservatives and liberals believe that education is unrelated to economic, political,
and gender inequality issues, the critical education group believes that class and gender discrimination are reflected
in the world of education (Fakih et al. 1999). From a critical perspective, the issue of civic education is to conduct
critical reflection on the "dominant ideology" towards social transformation. Future Challenges Regarding Civic
Education in the Era of Revolution 4.0. In this Industrial Revolution 4.0, we are indeed required to be more creative,
independent, and smarter. The internet, especially social media, is one example of technological development in this
era. It is unavoidable and can often lead society into a pit of error and underdevelopment. Nowadays, people can
easily access news, everyone has a gadget that can be used, from children to adults can easily access certain sites and
easily spread information. The development of technology in the Industrial Revolution 4.0 not only provides
something positive but also provides something negative, recently there are a lot of hoax news circulating, and what
is sad is that sometimes we are also confused to distinguish hoax news and true news (Kostina, E., Kretova, L.,
Teleshova, R., Tsepkova, A., & Vezirov, 2015).

Civics education is currently considered less useful in combating the current competitive landscape of the
Industrial Revolution 4.0. In the world of education, most people focus more on academic grades than on moral
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values, more concerned with whether their grades are good or not rather than whether they were earned honestly
(Pangalila, 2017). This mindset must be changed. An educated and moral society will build Indonesia into a better
nation, and so the public will think twice and be afraid to spread hoax news and be able to filter out false news from
true news. Well, this is where the role of educators and parents is very necessary. Educators and parents are expected
to be flexible in facing changing times and continue to prioritize moral and character education. Beyond the internet,
television can also be a problem in the moral and character education of the nation's next generation. The abundance
of useless and age-inappropriate viewing can seriously affect a child's morals and character. Parents should monitor
their children's activities in using entertainment and information media, whether it is appropriate for their age and
whether the content is useful to view (Kostina, E., Kretova, L., Teleshova, R., Tsepkova, A., & Vezirov, 2015).
Parents and educators are asked to be able to utilize technological developments for the sustainability of children's
future, educators can teach students to learn to create blogs or learn design to hone students' creativity and can fill
free time so that it can be used well. Collaboration between the public and the government is needed to ensure that
the Fourth Industrial Revolution (Industry 4.0) can provide numerous benefits for the nation, especially for the
nation's future generations. One way to achieve this is by instilling moral and civic education from an early age. A
generation with morals and character will be able to compete globally and build Indonesia into a better nation.

Conclusion

The research results show that, first, the development of civic education in the era of the 4.0 revolution follows
the development of the times and technology, so more flexible regulations are needed that are in accordance with the
needs of the citizens of the Republic of Indonesia. Second, the future challenge related to civic education in the era
of'the 4.0 revolution is to introduce what are the rights and obligations of citizens, so that civic education is mandatory
to be taught at all levels of education in Indonesia.
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